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ABSTRACT 
Among the four skills of the English language, writing is normally known for 
being the last competency to be acquired, for both native and second language 
learners. Besides, writing is also considered as the most difficult area of the 
language when teaching or testing, as proposed by Albrechtsen, Haastrup, and 
Henriksen (2008). Therefore, as writing in English seems to be challenging, this 
study seeks to investigate if learners can effectively overcome the writing 
difficulties and improve them by writing weekly journal assignments. Six first-
year students from two sections of the English teaching (ELTT) program at 
Universidad Andrés Bello in Santiago, Chile, were asked to participate in this 
research study due to their academic performance and their own perceptions 
about their writing skills. The findings substantiated that even though the 
numerical data collected in this study did not demonstrate significant 
improvement in quantitative terms, in quality they progressively evidenced the 
use of more complex and elaborated writing features.  
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                                             RESUMEN 
Entre las cuatro habilidades del idioma Inglés, la escritura es normalmente 
conocida por ser la última competencia en ser adquirida, ya sea por estudiantes 
nativos o por estudiantes de segunda lengua. Además, también es considerado 
como el área más dificultosa del lenguaje para enseñar o evaluar como señaló 
D. Albrechtsen, K. Haastrup and B. Henriksen (2008). Por lo tanto, como el 
escribir en  inglés parece ser un desafío para los alumnos, este estudio busca 
investigar si es posible superar efectivamente las dificultades de escritura y, así 
mismo, mejorarlos por medio de la asignación de escribir un diario 
semanalmente. Seis estudiantes de primer año de dos clases de la Universidad 
Andrés Bello en la Facultad de Educación de Santiago, Chile, fueron solicitados 
para participar en este estudio de investigación dado su rendimiento académico 
y su propia percepción sobre sus habilidades de escritura. Los resultados 
prueban que aunque la información numérica recogida en este estudio no 
demostró una mejora significativa en términos cuantitativos; en cuanto a la 
calidad se evidenció un uso progresivo de estructuras escritas más complejas y 
elaboradas. 
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1. INTRODUCTION CHAPTER 
1.1 The Chilean Context for Initial EFL Teacher Education 
The Chilean guidelines for Initial Teacher Education are established 
under the bases of the National Standards for Pedagogy Programs (Estándares 
Orientadores para Carreras de Pedagogía). In the case of English Teaching 
Programs (ELTTPs) standards define two guiding categories: a) Pedagogical 
standards, and b) Disciplinary standards. The former makes reference to the set 
of competencies that are necessary for the proper development of the teaching 
process, regardless of the disciplinary knowledge; whereas the latter establish 
the knowledge and skills in the language (English) that future teachers must 
show (Mineduc, 2014). Besides, the linguistic level of future teachers of English 
as a Foreign Language (EFL) is set based on international standards provided 
by the Council of Europe through the Common European Framework of 
Reference for Languages (CEFR), which for Chilean EFL teachers require 
achieving C1 level, this corresponding to a language user defined as a proficient 
user of the language, who:  
Can understand a wide range of demanding, longer texts, and 
recognize implicit meaning. Can express him/herself fluently and 
spontaneously without much obvious searching for expressions. 
Can use language flexibly and effectively for social, academic and 
professional purposes. Can produce clear, well-structured, detailed 
text on complex subjects, showing controlled use of organizational 
patterns, connectors and cohesive devices. (CEFR, 2001, p.24) 
Based on the above, the proper development of the four skills (with a 
special emphasis on spoken and written communication) that constitutes the 
language skills (reading, listening, speaking, and writing) are an essential part in 
the formation of English language pedagogy students that will eventually 
become professional English language teachers. Assuming that, as teachers 
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become proficient, those skills will be transmitted and taught to their prospective 
learners at schools. However, future EFL teachers do not only need to be 
competent to teach what their students should know, but also to master the 
language in all its components; which we, as current students of an English 
language teaching program, and future EFL teachers, have experienced 
throughout our years of training at the university level. Finally, it can be stated 
that at the academic level, writing is known as the most difficult skill to acquire, 
as proposed by Richards and Renandya (2002) and at the same time, the most 
prestigious type of academic communication as stated by Harris (1993). 
Therefore, we have selected writing as the focus of attention for this study.  
1.2 The Importance of Developing Writing Skills 
The development of writing skills through any manifestation of writing has 
been extensively studied in the classroom environment, which may indicate how 
important it is for the development of any language. In fact, Tevan and Savsanli 
(2015), suggest that, writing activities allow writers to gain ownership on what 
they write, meaning that the action of writing itself helps the writer to gain 
confidence through the identity that the piece of writing has created.  Being 
specific, English has taken an important role in the globalized world; therefore, if 
we take English writing skills into this context, any individual who manages the 
language at a certain level might be benefitted. As Glazier (1994, in Tuan, 2010) 
contends, EFL learners’ writing success in English brings them not only the 
benefit of the language, but it also becomes essential for college performance 
and in a very important asset in their career. In spite of its importance, we must 
also be aware of its level of difficulty as regard to the process of writing itself. As 
Nunan (1999, in Tuan, 2010) suggests, producing a coherent and fluent piece of 
writing is most likely to be the most difficult task in language due to the fact that 
readers must understand text without asking the writer and also taking into 
consideration that they are not able to hear any intonation. That is why writing 
must be considered as an important skill to be properly developed, because of 
the academic reasons involved along with the importance of a social 
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development in the English language, as well as the importance to be able to 
communicate proficiently at any level of the language.   
1.3 The Role of Writing Skills in Higher Education Contexts 
The university environment requires from students to be part of an 
academic circle, because as pointed by Carlino, (2005, in Larraín, Freire, 
Moretti, Requena & Sabat, 2015) the university student becomes part of a 
community that is in essence scientific and professional, and that will demand a 
lot higher order skills and knowledge in comparison to what they will teach in 
classrooms. Carlino (2005, in Larraín et al., 2015) as well emphasizes the fact 
that it is during the early years of university education when the higher level of 
cognitive gains takes place; therefore, it is at this stage that the acquisition of 
the skills leads to proficient users of the language. 
Writing skills play a crucial role in this process because of the difficulty 
that the majority of students find when attempting to produce a piece of writing 
efficiently, since “competent writing is frequently accepted as being the last 
language skill to be acquired for native speakers of the language as well as for 
foreign/second language learners” (Hamp & Heasley, 2006, p.2). It is even more 
important then, to emphasize the relevance of developing writing skills in future 
teachers, especially if they are to be language teachers. 
1.4 Professional Motivation 
As far as EFL teachers are concerned, the basic requirements for 
becoming an EFL teacher are very clear when stating that the C1 level of the 
European framework should be attained in order to receive their degree 
(Estándares Orientadores para Carreras de Pedagogía en Inglés, 2014, p.16). 
This means that a graduate EFL teacher should be considered as a user of the 
language with “effective operational proficiency” (Council of Europe, 2001, 
p.23). To be more specific, the concerning  document states that a C1 language 
user is able not exclusively to produce clear, well-structured texts, expressing 
points of view, but also to “write about complex topics in a variety of formats” 
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(Council of Europe, 2001, p.27). Moreover, an EFL teacher is also required to 
write in a professional context (MIMEDUC, 2014). As a result, EFL teachers are 
required to develop writing at least at a proficient level, namely C1, and this skill 
is certain to become an asset in an EFL teacher’s career. 
In terms of relevance, writing provides an apt context to measure 
linguistic competence as it is a safer manner to execute this process. To begin 
with, writing is not as spontaneous as speaking; as a result, writers have more 
time to think and organize their ideas, they may select the syntax and 
vocabulary they consider ideal and, also, they may express this selection in the 
manner of their choice since writing is rather a complex cognitive process that 
requires planning and modeling as proposed by Flower (1981). On the other 
hand, writing is tangible, which means that, for EFL teachers, it is easier to 
provide feedback on something that remains on a piece of paper instead of 
disappearing into thin air (e.g., speaking), moreover, it is always possible to go 
back to the text to consult it for any reason. 
One final aspect that must never be overlooked is that developing writing 
skills leads into being able to produce academic writing. The relevance of this 
lies in the fact that, in our competitive society, having just a professional degree 
is often not enough to even apply for a decent job, as a post graduate diploma 
might be required. In order to apply for scholarships, students are often required 
to write essays and other documents as tasks for which having developed 
writing skills is crucial.  
As it has already been explained, the writing component of EFL teaching 
and learning is as important as its speaking counterpart. Furthermore, writing is 
certain to become a very useful resource for the professional development of 
EFL teachers in training as it may open doors in case they pursue further 
studies since “we all need to develop good writing and speaking skills if we ever 
intend to share our research, and even if we are able to share our research 
without good delivery, it will most likely not be treated seriously” (Massachusetts 
Academy of Sciences, 2014, para 1). 
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1.5 Theoretical Motivation 
EFL students must go through many processes of learning when trying to 
master the language. For these processes, there are theories that sought to 
demonstrate how the production of language aims to improve a given skill. As 
Mitchell and Myles (2004) suggest, learners must practice to produce the 
second language if they are willing to use it effectively, confidently and routinely.  
Along these lines, Swain (1995, as cited in Mitchell & Myles, 2004) 
suggests that there are three functions that support his idea of output, which is 
based on production of language as well. The first function is the noticing-
triggering function, which is focused on raising awareness on the learner’s 
language gaps and problems. The second function is the hypothesis-testing 
function, which allows the learner to experiment with new language structures. 
The last structure lets the learner reflect, discuss and analyze the problems that 
might have been tackled in the first function. All these functions contend that 
there exists a direct relationship between production and improvement, as they 
focus on the fact that awareness and error correction while producing output 
language helps the process of language development.  
Being specific, Slavkov (2014) contends that writing within a sociocultural 
perspective “[…] is a social act that involves complex processes of invention 
and knowledge transformation that are mediated by the environment” (p. 81). 
This writing perception is related to the fact that the production process of 
writing may affect the product or output. For instance, Rish, Bylen, Vreeland, 
and Wimberley (2015, in Slavkov, 2015), reported that there are four tenets to 
describe this conceptualization of writing. The first tenet reports that social 
context shapes the way in which the authors write and the content of the writing 
piece. The second tenet acknowledges that there exists a determined level of 
interaction between authors and other individuals in the process of invention. 
The third tenet suggests that writing is a “mediated process of invention” (Rish 
et al. 2015, in Slavkov, 2014 p. 82), which involves different resources or tools 
that influence the process. The last tenet refers to the fact that different authors 
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lend and borrow their ideas in the process of invention. Even though these four 
tenets are not necessarily related to the second language writing context, L2 
learners are constantly exposed to an environment similar to the one described 
in the tenets, which may explain the dynamic nature of writing. 
1.6 Purpose of the Study 
Therefore, and considering all of the aspects mentioned before, the 
purpose of this study is to determine the effect of a writing technique (journal-
writing) on EFL pre-service teachers’ development of writing skills. 
1.6.1. Specific objectives. 
i) To examine the effect of journal writing on orthography skills. 
ii) To examine the effect of journal writing on the use of simple tenses. 
iii) To examine the effect of journal writing on the use of linking phrases 
and connectors. 
iv)  To examine the effect of journal writing on the use of prepositions.  
v) To examine the effect of journal writing on the use of articles.  
In the next chapter of this study, relevant literature related to the topic is 
revised with the aim of providing the current state of research in this area of 
study and to review similar studies that have been conducted on the same 
matter. 
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2. LITERATURE REVIEW CHAPTER 
2.1 Writing skills 
Writing is one of the four basic skills in the English language and it is also 
one of the two main productive skills, but how does it differ from the common 
assumption of portraying one's words into the paper? According to Remelan, 
(1992, mentioned in Yuanita, 2009) writing is considered as a very important 
part of man’s culture because it has been widely used throughout the years to 
preserve thoughts, events and ideas. Furthermore, according to Hyland (2004), 
writing combines our ideas and experiences into a composition in which readers 
are able to understand clearly what the writer is attempting to transmit, or at 
least that is the expected outcome. 
Having stated the above, in the end, writing is the process of producing 
the language that comes from knowledge that is portrayed in a written from. 
This knowledge and thoughts can be embodied into a book, story, letter, 
research, and so on.  
 Written communication, as pointed out by Markle (2013, mentioned in 
Sparks, J., Song, Y., Brantley, W. & Liu, O., 2014); “involves the ability to 
convey multiple types of messages, in multiple forms, to varying audiences, 
through a written medium” (p.5). Even though this definition denotes the 
proficiency in communication a writer should have, there has not been 
consensus on this matter among experts addressed in the literature of this 
study, but it leaves a starting point on the writing skill itself, placing 
communication as an important feature in the process of developing writing 
skills. Besides, the writing skill is built up by a number of other sub-skills. 
2.1.1. Writing micro and macro skills. 
The micro and macro skills of writing are proposed by Brown (2004), and 
they are mainly based on the assumption that in order to become a proficient 
writer and also to achieve writing competence, students should be provided with 
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not only the adequate writing exercises, but also with the proper amount of time 
for practicing. Moreover, according to Yuanita (2004), these skills need to be 
also reinforced by the adequate exercises on the textbooks that they use and 
also the methodologies used by the teacher in the classroom. 
It is also important to mention that in teaching writing, learners are not 
only asked to merely write, but also to learn or acquire the features of writing 
which are essential in the process (Yuanita, 2004). Some of these aspects are 
punctuation, grammar, conjunction and others, which Brown (2004) has 
separated into two main categories, micro and macro skills, which will be 
defined as the following: 
2.1.1.1. Writing micro-skills. 
Table 1. Writing micro skills (Brown, 2004) 
Orthography Produce graphemes and orthographic patterns of English 
Speed Procedure Writing at an efficient rate of speed to suit the purpose 
Word Order Produce an acceptable core of words and to use 
appropriate word order patterns 
Grammar Use acceptable grammatical systems (e.g., tense, 
agreement, pluralization), patterns and rules 
Expression of 
meaning 
Express a particular meaning in different grammatical forms 
Cohesion Using cohesive devices in written discourse 
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2.1.1.2. Writing macro-skills. 
Table 2 Writing macro skills (Brown, 2004) 
Rhetoric Use the rhetorical forms and conventions of written 
discourse 
Communicative 
function 
Appropriately accomplish the communicative functions of 
written texts according to form and purpose 
Links and 
connections 
Convey links and connections between events and 
communicate  
such relations as main, supporting idea, new information, 
given information, generalization, and exemplification 
Literal and 
implied meanings 
Distinguish between literal and implied meanings when 
writing 
Cultural 
references 
Correctly convey culturally specific references in the context 
of the written text 
Writing strategies Develop and use a battery of writing strategies, such as 
accurately assessing the audience’s interpretation, using 
prewriting devices, writing with fluency in the first drafts, 
using paraphrases and synonyms, soliciting peer and 
instructor feedback, and using feedback for revising and 
editing. 
 
2.1.2. The benefits and difficulties of writing. 
According to Harmer (2007) “writing not only provides learners more 
thinking time than they would get in a conversation, but it also makes them think 
more about the language itself” (p.113). The learners, thus, should spend more 
time preparing their piece of writing for them to be successfully understood. 
Indeed, if we take into consideration the writing genres, Sparks et al. (2014) 
place particular emphasis on the argumentative genre due to the fact that “[…] it 
requires skills in presenting clear, coherent, and effective arguments that are 
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convincing for the reader” (p. 6), which supports the idea of the importance of 
communication, mentioned in the previous section. 
It is also important to consider that there should be an emphasis on the 
objective implied in the process of writing, since it will depend on the outcomes 
that writers want to achieve in the language learning process. Therefore, the 
difference between writing-for-learning and writing-for-writing must be 
considered. Harmer (2007) suggests that “writing-for-learning implies using 
writing as a practice tool for the language, whereas writing-for-writing involves 
practicing writing as an aid to improve directly the writing skills of the writer” 
(p.113). With that in mind, writing-for writing could be considered important for 
the development of this study.  
Some of the benefits of writing have been previously mentioned, but 
there are some other areas of learning that can be positively affected by writing 
skills and are worth emphasizing in this study. As suggested by Cavdar and Doe 
(2012), and Gao (2013, in Li, 2015); in the process of writing, logical thinking 
abilities will be enhanced, such as critical thinking, to name one (Gebhard, 
Chen, Graham, & Gunawan, 2013).  
Notwithstanding the benefits provided, we may still confront some issues 
in the process. One of the main problems that a writer may encounter at the 
moment of thinking about what to write, especially language learners, is the lack 
of ideas and/or that there may be nothing to say about a specific topic. In fact, 
Hedge (1999, in Tuan, 2010) contends that the nature of writing is not enough to 
motivate students to practice writing. Along these lines, Hamp and Heasly 
(2006) suggest that, “very few people write spontaneously feel comfortable with 
a formal writing task that is meant to be supervised by someone else when that 
“someone else” is a teacher, whose point of view may be critical” (p.2). The 
situation may get worse when the writing itself does not encourage a creative 
point of view and the teacher creates the assignment with an outlined structure, 
as Tuan pronounces, many learners may find insipidity in writing since they 
usually have to write what they are assigned rather than what bears relevance 
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to them (2010). Furthermore, there exists another issue that may appear when a 
learner pretends to write. When the objective is writing-for-writing, there is a 
need for planning, which involves the process of drafting, reviewing and editing 
what is written in order to produce a satisfactory version of the writing piece as 
suggested by Harmer (2007). However, this process implicates a thorough 
dedication and a considerable amount of time, which becomes in a 
disadvantage for learners that are given tasks that require them to be fast 
(Tuan, 2010). 
Many students may feel restrained about the fact that they do not feel 
able to produce a writing piece because of the challenge that it means being 
successful at it. That is the reason why, as it was previously mentioned, it is 
important to raise awareness on its academic benefits in a way in which 
learners freely express their ideas, and the method that encourages said 
freedom could be through journals. As Lagan (2000) remarks, “the more you 
practice writing, the better you get; [...] one excellent way to do it is by keeping a 
daily journal” (p.14). The concept of journals, therefore, will be analyzed in detail 
next.  
2.2 Journal Writing 
Brown (2004) distinguishes different types of writing tasks such as 
summaries, letters, poems or stories. According to this division, journal writing 
falls into the category of responsive writing tasks. Brown claims that these tasks 
“require learners to perform at a limited discourse level, connecting sentences 
into a paragraph and creating a logically connected sequence of two or three 
paragraphs. Tasks respond to pedagogical directives, lists of criteria, outlines 
and other guidelines” (p.220). In other words, in a responsive writing task an 
input is given to the writer who is then required to respond or react to such input 
in written form. However, this writing process is limited by the type of input and 
the instructions given, such as length, number of words and type of text to be 
produced. 
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Journal writing is an instructional and learning tool which is used in 
various ways in foreign language (FL) teaching. Many FL educators use journal 
writing for enhancing FL learning and language fluency development (Saad & 
Ahmed, 2015). 
Journal is defined by Cambridge University as a diary giving an account 
of each day’s activities or writing for a newspaper, magazine or a similar one 
(Anon, 2016). In addition to those definitions, the use of journal writing with 
educational purposes has been researched to discover the effect produced on 
students and in their writing skills. One method to put writing into practice is by 
keeping a personal journal and to write on it on a daily basis. As Spaventa 
(2000) claims, journals “are notebooks in which writers keep a record of ideas, 
opinions, and description of daily life. Journals help writers develop their 
creativity” (p.168). 
There is a variety of different journals and for different purposes. There 
can be found personal journals, dialogue journals, and response journals 
(Rasinski & Padak, 1996) and a vast variety of them. Each type of journal has 
its strengths in its area according to the given purpose or matter that is being 
followed. 
As far as writing proficiency is concerned, it seems that the most obvious 
way to become a skilled writer is to actually keep writing, and at this point the 
benefits of journal writing can be highly encouraging.  
2.2.1. The benefits of journal-writing. 
Journal writing helps learners write better and better day by day since it 
provides learners with more opportunities to freely write about what they wish, 
whenever they feel like writing, as Hamp and Heasley claimed (2006, quoted in 
Tuan, 2010). In addition, the idea of keeping a journal to increase the writing 
abilities provides the writers with a range of opportunities to increase their skills 
as they are able to write subjects of their interests and daily lives. Furthermore, 
there are many rewards about keeping a journal; one of them is that in addition 
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to the informal conversation that takes place in it, there exists a direct link 
between the writer and their thoughts, and the writer and the teacher (Spaventa, 
2000, quoted in Tuan, 2010). This means not only that journal writing is 
beneficial for academic writing purposes, but also for the relationship created 
among the teacher and the students. Furthermore, the development and 
maturation of ideas can increase the way of thinking and as a way to organize 
and discover your own ideas, as Lagan (2000) proposed. Further in the benefits 
of journal writing, there is also an improvement of the habit of capturing one’s 
thoughts accurately into the paper itself (Tuan, 2010) and consequently if you 
do not think clearly, you will not write clearly. 
Even though at first, journal writing may not be encouraging in terms of 
proficiency, the adapted habit could eventually lead to a disciplined thinking as a 
way to develop the writing skills themselves as proposed by Tuan (2010). 
Moreover, as Tin (2004) pointed, creating writing activities can change students’ 
perceptions of themselves as learners, as well as the world they live in. Besides, 
journal writing is significantly beneficial in comparison with writing activities in 
class, which can put students inside a pressured atmosphere. Journal writing 
can diminish the pressure because of the work that a student performs in 
isolation (Ngoh, 2002, cited in Tuan, 2010). 
Finally, and more straight to the benefits of journal writing inside the EFL 
classroom, Saad and Ahmed (2015) demonstrated that journal writing has an 
impact on enhancing reading skills in classes. Furthermore, the process by 
which students develop their writing skills has changed through time; writing 
journals is one of the newest approaches, which is viewed in a collaborative 
process due to the direct or indirect feedback received and the relation students 
and their peers or teachers (Arikan, 2006). At the same time, self-reflection on 
the mistakes produced by journal writing allows students to think back on the 
activities during the lesson (Al-Rawahi & Al- Balushi, 2015). 
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2.2.2. Previous research on the effectiveness of journal writing. 
As research on journals writing is concerned, Lin, Li and Huang (2004) 
conducted a study in Taiwan, in which they promoted journal writing through 
blogging. In this research, the effect that blogging a journal online had on 
students of low intermediate level was investigated in comparison with 
traditional pen-and-paper method. It was a 16-week comparative experiment in 
which researchers investigated on one control group that was asked to write 
traditional journals, while the experimental group was asked to blog online 
journals. The findings of the study broadly supported the use of blogging 
because it triggered the interactions between English language and students’ 
writing skills. They supported that relation due to the fact that blogging a journal 
allowed students to express themselves freely and at the same time it fostered 
their writing skills and motivation to write. The reinforcement of these positive 
effects may explain why students showed great appreciation towards the use of 
blogs as a matter of writing and using them in classes. Furthermore, it can also 
explain why they believed that blogging journals would help them to become 
better writers. The quantitative results of the study revealed a statistically 
significant difference between the two groups in terms of their writing 
performance in the post-test. These results indicated that, after the experimental 
treatment, the experimental group significantly outperformed the control group in 
writing quality. Moreover, the results also showed that the majority of 
participants in both groups held positive attitudes towards journal writing in 
English. This positively contributes to the effective use of journal writing to 
improve writing skills in EFL students. 
In a different study, conducted by Tuan (2010), the researcher 
investigated the effects that journal writing has on students writing skills in a 
traditional pen and paper manner. A total number of 85 second-year students, 
from the Faculty of English Linguistics and literature of the University of Social 
Sciences and Humanities in Ho Chi Minh City, participated in the study. There 
were two English writing classes, which were considered to be applied the 
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journal writing as an extensive activity to foster learners' writing motivation and 
enhance their writing skills, as well as to build a close bonding between 
teachers and learners (Tuan, 2010). One of the classes was treated as the 
experimental group, which was the one in charge of writing the journals and the 
other class was the control group. According to the methodology of the study, it 
can be said that the two classes that participated had practically the same initial 
writing proficiency level, which was concluded after checking students’ pretest. 
The students in the experimental group were asked to write journal entries 
outside the classroom, in addition to in-class writing activities and regular 
assignments, which were the mere tasks that the students from the control 
group were asked to accomplish. The main results of this study pointed out that 
after the students’ thirteen-week practice of journal writing, a marked disparity in 
the average number of words produced by the students between the two groups 
was evidenced. At the same time, the students in the experimental group 
demonstrated greater improvement in the extent of writing task completion than 
those in the control group. Moreover, in the case of errors, the average number 
of errors left in the pretest papers by the students in the control group was 22.56 
and that by the students in the experimental group was 23.02. Therefore, this 
denoted that at the departure of journal writing practice, the writing accuracy 
level of the students did not substantially differ (Tuan, 2010), and so did in the 
posttest. There was also a change in the experimental group’s writing in terms 
of motivation, which was also recorded via occasional interviews from the 
teachers to the students. In addition, observations revealed that it took the 
experimental group students more or less three weeks to get accustomed to 
journal writing activity. Furthermore, it can be said that teachers were also able 
to measure each learner’s competence and understand their needs, thoughts 
and feeling, which helped them to easily accommodate their teaching ways to 
learners’ preferences along the writing course. 
In a different context, Abednia, Hovassapian, Teimournezhad and 
Ghanbari (2013) conducted a study in a course of Second Language Teaching 
Methodology at a university in Tehran, Iran. In this course, students were 
JOURNAL-WRITING ON EFL PRESERVICE TEACHERS                                            
 
25 
 
required to write reflective journals based on the readings and materials 
selected, in-class discussion and also on their classmates and their own 
understanding and opinions on the topics. Even though the main focus of the 
journals was on the content, students had to write in English, yet they were 
advised not to get obsessed with the linguistic aspect. As an average, each of 
the students wrote 12 journals and the teacher gave feedback to each of those 
entries. As a result, the chance for further discussion presented itself. The study 
itself took place the following semester. Among the students who attended the 
course, six were selected as participants. They all had at least an upper-
advanced level in English and had experience in EFL teaching, which they 
considered their main career. In order to collect data, focus group sessions were 
organized so as to allow participants to discuss on their experience with 
reflective journal writing, the discussion was directed hoping to find out what 
were the advantages of reflective journal writing, its challenges and how to 
address those challenges. Among the benefits of reflective journal writing, 
participants identified fostering self-awareness, constructing and expanding 
personal understanding, developing reflection and reasoning skills, and 
engaging in dialog with the teacher educator. As for the challenges presented, 
the group could perceive that there is a conflict between transmission-oriented 
schooling and reflective tasks and that writing reflective journals requires a great 
amount of preparation. However, they also suggested that clarifying the nature 
and purposes of writing reflective journals and asking teachers to share their 
journals might help overcome those challenges.  
According to a different study, carried out by Linnell (2010), dialogue 
journals (written conversation kept by two people about certain topic) are a very 
useful means for communication and they also are effectively engaging at any 
level of proficiency in a language (Payton, 2000, in Linnell, 2010). As Long 
(1998, in Linnell, 2010) argues, it is precisely the engagement the key factor in 
regard to dragging the student’s attention into the linguistic elements of every 
journal they write. Said factor could be a crucial element on the pursuit of 
developing writing skills, but it is not determinant whatsoever. Linnell (2010) also 
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suggests that there is an important feature of dialogue journals, which is the 
interaction between the teacher and student during the process due to the fact 
that students struggle in providing a comprehensible output. This situation is 
vital in the acquisition of the language because of the students’ needs to be 
understood. Additionally, Linnell (2010) contends that, along with dialogue 
journals, there exists an opportunity to create an environment empowered with 
corrective feedback, which may actually “encourage language learners to 
produce even more output rather than hinder their communication” (p.26), and 
that journals in general, are an ideal tool for the improvement of language skills. 
However, this asseveration lacks support considering that the author based her 
research on dialogue journal only. Nevertheless, it is said that the constant 
submission of journal entries can result to be a facilitator for corrective feedback 
(Linnell, 2010), which can be used as a vehicle for the required proficiency in 
writing skills.  
Along these lines, Shaarawy (2014) conducted a quasi-experiment on the 
hypothesis that if writing journals were given as a task for students on a daily 
basis, they would probably improve their abilities and skills to reflect on the topic 
they were asked to write about. During seven weeks, the researcher 
experimented with a whole class dividing it into two groups; the controlled 
group, which had no task assigned, and an experimental group which had to 
write journals. To corroborate the data, both groups were given pre and post-
tests during the experiment. Shaarawy (2014) argued that there have been 
several studies that have used different types of journals with means to improve 
specific areas of the language with encouraging results. Certainly, the results of 
the quasi-experiment were quite accurate with regard to the hypothesis elicited 
by the author, because the experimental group suffered a considerable rise on 
their proficiency of critical thinking skills. Despite the positive findings, this study 
did not measure writing skills per se, but other abilities. Nonetheless, Lo (2010, 
as cited in Shaarawy, 2014), contends that by keeping a record of the journals 
written during the development of the study, it is possible to encourage students 
with autonomous learning, which would make them improve their abilities to 
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recognize their own mistakes, and at the same time to improve the previously 
mentioned critical thinking skills, as well as diminishing the role of the teacher in 
the classroom. This last factor can be considered as a crucial feature to be 
developed in further studies.   
A study conducted by Hodgins (2014) states that in the United States, the 
main writing problem revealed by the latest statistics from the National 
Assessment of Educational Progress (NAEP, 2011) indicates that there is a 
clear slow progress in improving the writing proficiency in children. Therefore, it 
is stated that this lack of progress and low proficiency becomes a very important 
problem when these students move to college because they are expected to 
write at an advanced level using more complex skills. Furthermore, findings 
from the National Commission on Writing for America’s Families, Schools, and 
Colleges (NCW), pointed out that more than half of first-year College students 
are unable to write papers that are relatively free of errors and also to produce 
writing that analyzes and synthesizes information (Hodgins, 2014). This lack of 
skills in writing is especially troubling for pre-service teachers because they are 
the ones teaching their students how to write. Therefore, that is why the main 
purpose of this study was to investigate and address pre-service teachers’ 
identities as teachers, writers and teachers of writing with the use of journal 
writing. The participants were 14 pre-service teachers in their first semester of 
an Elementary Education program. Literature and research showed that pre-
service teachers who hold negative perceptions of themselves as writers often 
feel uncomfortable teaching writing and may be less likely to teach writing on a 
regular basis (Morgan, 2010; Street & Stang, 2009). Because of this, it is 
considered as an important factor for pre-service teachers to build identities as 
writers before they enter teaching, to help them become more effective teachers 
of writing. 
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2.3 The Current Study 
To summarize, Williams (2012) claims that writing is often seen as having 
a minor role in second language learning. However, there is research that 
suggests that writing could actually be a facilitator in the process of developing 
language. Williams focuses on the fact that writing has a slower pace that 
leaves a record and the opportunity for greater precision in language use. The 
author states that writing is often seen as the last skill to be learned, as a certain 
level of proficiency in second language is required by the learner. On the other 
hand, Harklau (2002) and Manchon (2009) suggest a different perspective. As 
they believe that writing can actually foster learning.  
Although it is true that written production can fail in its communicative 
purpose as a result of lack of language knowledge, the same statement is also 
valid for oral production. Nevertheless, in written language, mistakes or flaws 
are more likely to be identified as there is a record of what has been produced. 
Hence, learners have an easier access to correction or assistance to use as 
reference in future compositions. Even though this process is also possible in 
speech, it is not as accessible. In addition, by having their writing read and 
reformulated by a native speaker or someone more proficient in the language, 
learners are able to reread and compare their production to the reformulated 
version and find the mistakes on their own, as suggested by Swain (1998), and 
Doughty and Williams (1998). To emphasize, learners receiving repetition tasks 
receive no new input, yet those receiving reformulation tasks are provided with a 
much more meaningful input.  
Although Van Patten (2007) claims that a direct influence for output on 
this first stage in second language development is not possible, the evidence 
shows that writing can be a facilitator for learning, especially in the context of 
scaffolding or collaborative tasks, Moreover, the permanent feature of writing 
consists a more accessible manner to foster these tasks.  
In conclusion, writing is not only useful for developing language in the first 
stages of the learning process, but also in more advanced stages. Learners may 
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also try to use new and more complex forms of language in their compositions 
or forms they are already familiar with in new contexts. More proficient writers 
are able to retrieve and use language forms they still do not manage perfectly in 
order to internalize, modify and consolidate language knowledge. As written 
language is permanent, learners may be motivated to demand more of 
themselves in terms of language forms and the extended time to produce 
written language, as compared to oral production; it gives them the opportunity 
to fulfill this demand thanks to their explicit knowledge. Although writing may not 
be the most important language skill in every context, it certainly could become 
an asset for the learning process, especially for those who will eventually 
become language teachers. 
After reviewing the pertinent literature, and based on all the above 
mentioned, the following research questions, which are sought to be answered 
by the end of this study, have emerged: 
i)  Can journal writing enhance students' skills in terms of orthography? If 
so, how? 
ii) Can journal writing enhance students' skills in terms the use of verb 
tenses? If so, how? 
iii) Can journal writing enhance students' skills in terms of the use of 
linking phrases and connectors? If so, how? 
iv)  Can journal writing enhance students' skills in terms of the use of 
prepositions? If so, how? 
v)  Can journal writing enhance students' skills in terms of the use of 
articles? If so, how? 
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3.  METHODOLOGY CHAPTER 
After identifying that the main objective of this research is to determine 
the effect of journal writing in the represented universe of individuals, a proper 
instrument had to be selected. For this purpose, a specific procedure was 
applied to a selected group of participants from that particular universe. 
Therefore, in this chapter, the methodology followed to attain the results of this 
research is explained in depth. 
3.1 Research Design 
This research followed a Quantitative approach as it aimed to collect 
numerical data and define the relationship between two variables (Creswell, 
2012). The type of Quantitative study corresponded to an experimental within-
group-time-series design, meaning that there was no control and experimental 
group, but only one group of participants which was not necessarily large. This 
group was exposed to a treatment over a period of time. In addition, within the 
type of research design, a pre and posttest methodology was used as part of 
the treatment. 
3.2 Context and Participants 
The context of our research was the English Teacher Training Program at 
Universidad Andrés Bello (Santiago) as it was our same context; therefore, we 
had easier access to it. Furthermore, as part of this same program, we were 
concerned with the training of our future colleagues. The participants of our 
research were first year students of the UNAB English Teacher Training 
Program (N=6) who were chosen by non-probability sampling; in other words, 
the participants not only were representative of the studied characteristics, but 
also were easy to contact and to address (Creswell, 2012). Moreover, non-
probability sampling is considered ideal for “describing a small group of 
participants in a study” (Creswell, 2012). 
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Our participants were in first year of the English Teacher Training 
Program in Universidad Andrés Bello. The range of their age went from 18 to 20 
years old.  
In order to select the participants; we applied a questionnaire in which the 
purpose was to know first year students’ perceptions of their own writing skills. 
By this means, those students who were less confident of their writing skills 
were identified. Besides one of their teachers provided us with information of 
students’ writing proficiency, which helped us get to the final number of 
participants. 
3.3 Instruments 
The instruments used in this study were a pre-test and a post-test. 
According to Creswell (2012), a pre-test should provide a measure of what the 
attitudes or characteristics of the participants are before they get a treatment in 
an experiment, which was useful in order to know the participants’ initial level of 
proficiency in writing. Right after the process of treatment, a post-test was 
implemented to reveal if there was any contrast in the results. Both tests were 
compared so that there was a clearer perception on what the effects of journals 
had been on the participants’ writing skills.  
3.4 Procedures 
The process of the experiment was developed during the second 
semester of 2016 in Universidad Andres Bello. During the first week of the 
process, the pre-test was applied to those students that freely accepted to 
participate by signing a consent letter (See Appendix A) in this study and whose 
answers in the survey pointed out that they needed extra input to improve their 
writing skills. The entire experiment process started in August and ended in 
October, giving an amount of 10 weeks in total.  
The participants were asked to write only one journal per week. Once 
they returned the journals, the researchers provided the feedback. The 
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corrections were delivered in a written e-mail format and sent back to the 
participants as feedback. These journals consisted in reading a particular piece 
of news and respond to the text writing a brief summary and a critical reaction to 
its content, as portrayed in the image below. 
Figure 1. Sample Journal 
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Finally, a posttest was applied to students in order to know if there was 
any final improvement due to the use of weekly writing journal. By the end of the 
process, participants had written a total of six journals. 
Both, journals and pre/posttest had the same format, the only difference 
was in the modality in they were produced. While pre and posttest took place in 
a classroom where students had to be silent and follow the procedures of a 
regular pen-and-paper test, for the journals they used a computer to send them 
via e-mail. 
3.5 Data Analysis 
Five variables in relation to writing were measured: 
i) Simple tenses for grammar (simple past, future, and present) 
ii) Orthography (spelling) 
iii) Use of connectors and linking phrases 
iv) Use of prepositions  
v) Use of articles 
These variables were measured in order to see the expected progress 
that students may have had by the end of the process. In the case of verb 
tenses, the number of times a student used tenses was considered as the 100% 
and then (these times were named Obligatory Contexts), from that 100% only 
the correct percentage was considered. The same process was applied for 
connectors, prepositions and articles. However, in the case of orthography it 
was considered the whole amount of words students used in their journals. 
Consequently, since there was a requirement of 180 words in every journal, the 
correct percentage was obtained from that maximum amount of words. The 
following image sheds some light on how the journals were analyzed. 
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Figure 2. Sample journal analysis 
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4. RESULTS CHAPTER 
 
The results revealed by the study are presented in the following tables. 
These tables display the performance of participants 1 to 6 in terms of 
correctness and occurrence of the five writing micro skills measured, which are 
represented with percentages and number of incidences, meaning the 
percentage of correct use of the skills, and the number of times they used each 
micro-skill respectively. 
4.1 Findings on Participant 1 
Table 3. Participant 1’s performance 
 
As regard to participant 1 in table 1, it can be stated that their 
performance in orthography remained almost the same in the entire process, 
with an average of 99% of correctness. Moreover, if we compare the 
performance in the pretest with the posttest, there was an improvement of just 
2%, as the participant increased their level of correctness from 98% to 100%. 
Additionally, in terms of occurrence, the participant used from 160 to 170 words 
during the whole process from which the percentage of correctness was taken.  
Regarding the correct use of verb tenses and connectors, participant 1 
experienced a decrease in their performance when comparing the pretest with 
the posttest because their results went from 91% to 82% in verb tenses, and 
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from 70% to 57% in connectors. The same situation took place in occurrence 
since the participant’s results went from 22 incidences to 17 in verb tenses, and 
from 10 to 7 in connectors.   
In contrast to that, the micro-skills that revealed major progress in the 
performance of this participant were the use of prepositions and articles. When 
comparing pretest and posttest, the level of correctness in prepositions 
increased 3%, whereas in articles it increased 27%. However, in terms of 
occurrence, the participant’s results in prepositions decreased from 23 words in 
the pretest to 21 words in the posttest, whereas in articles the results increased 
from11 words in the pretest to 14 words in the posttest.  
4.2 Findings on Participant 2 
Table 4. Participant 2’s performance 
 
As it is displayed in table 2, participant 2 performed outstandingly well in 
terms of level of correctness in orthography since their average considering all 
journals was 98%, with a progress from pretest to posttest of 5%. Regarding 
occurrence in the same micro-skill, their performance increased in number of 
words used, going from 150 words in the pretest to 198 in the posttest. 
Verb tenses and prepositions are the other two micro-skills that increased 
in this participant’s performance. The level of correctness in verb tenses 
increased 14% from pretest to posttest, whereas prepositions increased 13% 
from pretest to posttest.  The same increment was displayed in occurrence, 
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where verb tenses increased from 18 occurrences to 30 and prepositions from 8 
to 17 occurrences.  
The weakest micro-skills displayed by participant 2 were present in 
connectors and articles. The participant’s average percentage of correctness in 
articles was 78%, nonetheless the decrease in the participant’s performance 
was displayed in the difference between the pretest and the posttest, which 
went from 81% to 59%. As regard to connectors, the difference between pretest 
and posttest decreased from 67% to 45%, with an average of 62% of 
correctness in the entire process. In this case, both micro-skills decreased their 
correctness by 22% when considering the performance between pre and 
posttests. Finally, in terms of occurrence, the participant’s performance in 
connectors decreased from 12 words in the pretest to 11 words in the posttest, 
while in articles it increased from 16 words in the pretest to 22 words in the 
posttest. 
4.3 Findings on Participant 3 
Table 5. Participant 3’s performance 
 
As shown in Table 3, Participant 3 presented a high proficiency in 
orthography in the pretest by writing 154 words, from which 97% were properly 
spelled. It is important to mention that this percentage did not vary considerably 
throughout the journals. In terms of the posttest, Participant 3 maintained an 
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accuracy of 97% in orthography although less (139) words were written, 15 less 
than in the pretest.  
Regarding the correct use of verb tenses, Participant 3 showed accurate 
conjugation skills in every task. Moreover, this participant used the same 
amount of verb tenses in the pretest than in the posttest yet he scored 14% 
higher in the posttest. Therefore, we could say that Participant 3 improved in the 
use of verb tenses. 
In terms of the correct use of connectors, Participant 3 obtained a better 
result in the posttest according to the percentage; however, according to the 
proportion between occurrence and accuracy, there is not a significant change 
for this micro skill. On a different aspect, the results obtained in the journals 
show irregularity in this category in terms of both occurrence and accuracy 
percentage.   
Finally, in the accurate use of prepositions and articles components, 
Participant 3 showed a decline in accuracy by obtaining lower results in the 
posttest in both categories. Moreover, the occurrence of articles and 
prepositions is lower in the posttest.  
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4.4 Findings on Participant 4 
Table 6. Participant 4’s performance 
 
Participant 4 had a proficient level of orthography, as shown in table 4, as 
in every task and, in spite of scoring 98% in this component for both pretest and 
posttest, the amount of words written in the posttest is considerably higher. 
Looking at the accurate use of verb tenses, Participant 4 evidences a 
considerable increment. In fact, this participant used more verbs in the posttest 
and still scored over 30% higher than in the pretest.  
In the use of correct linking words, Participant 4 had irregular results but, 
as a whole, presented a decline in accuracy. 
Finally, in the correct use of prepositions and articles, Participant 4 
evidences high proficiency in the pretest and posttest. In terms of articles, the 
results show a very slight improvement. However, what is important to mention 
is that this participant scored a similar percentage in pretest and posttest in the 
use of prepositions, yet the amount of prepositions used in the posttest is almost 
three times as much as in the pretest. Therefore, it could be said that Participant 
4 shows an increase in occurrence in the use of prepositions.  
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4.5 Findings on Participant 5 
   Table 7. Participant 5’s performance 
 
As displayed in Table 5, the minimum percentage of correctness 
generated by participant 5 in the pretest in relation to orthography was 98% out 
of an occurrence of 117. Later on from journals number 1 to 6 it is noticeable 
that the range in percentage of correctness remained from 95% to 100% 
showing a slight improvement in numbers as well as in the posttest. 
As it concerns with the verb tenses, participant 5 started with 94% of 
correctness with an occurrence of 16 tenses used in total in the pretest. 
However, later on, the lowest percentage of achievement of participant 5 was of 
83% out of an occurrence of 16 tenses used in total. During the next journals, 
participant 5 showed an increase in the number of occurrence in tenses and at 
the same time an improvement in the percentage of correctness, finishing the 
experiment with a final occurrence of 21 tenses in journal 6 and 15 tenses in the 
posttest, both of them with 100% of correctness in their use. 
Concerning connectors, participant 5 started with a percentage of 
correctness of 67% out of an occurrence of 6 connectors, whereas from journal 
1 to 6, participant 5 showed a decrease in journal 1 in the use of connectors 
evidencing 60% of correctness out of an occurrence of 14 connectors in total. It 
is also worth mentioning that the occurrence of connectors always varied from 6 
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to 14, but the percentage was of 100% of correctness in journal 4, 5, 6 and in 
the posttest.  
During the first three journals, participant 5 had a reduced percentage of 
correctness, but later on had an increase of 69% of correctness to 100% in the 
last 2 journals including the posttest.  
Finally, as it concerns with the use of articles, its occurrence always 
varied from 8 to 14 connectors and the percentage of correctness was always 
close to 100%, this being the highest score obtained by this participant after 
orthography. 
4.6 Findings on Participant 6 
Table 8. Participant 6’s performance  
 
Finally, as shown in table 6 in relation to Orthography, participant 6 
always had a high percentage of achievement and what mainly varied was the 
number of occurrence of words, which increased from 90 words in the first 
journal to 195 words in journal 4. In the case of articles, the lowest percentage 
of correctness was 86% with an occurrence of 7, increasing to 100% in journals 
4, 5, 6, and in the posttest.  
Moving on to verb tenses, it can be said that the lowest percentage of 
correctness scored by participant 6 was 82% in the pretest and in journal 
number 1, since then the improvement in terms of numbers is clearly noticeable 
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due to the 100% of correctness that the student obtained in the last journals 
delivered, as well as in the posttest.  
In terms of connectors, the main results regarding the level of correctness 
from the pretest and first journals went from 50% and increasing to 100%, 
primarily varying in relation to the number of occurrence, the lowest being 5 
connectors used and the highest 19 of them.  
Finally, the accurate use of prepositions of participant 6 show unstable 
percentages of correctness and a high variety of occurrence, thereby this being 
the micro skill that increased the most in terms of achievement in percentage 
from a range of 60% being the lowest and 100% the highest as well as in 
occurrence, in which the highest is found in orthography. 
As a summary of the results presented above, the following table 
presents the average of the participants’ results in the pre and posttest in the 
five micro-skills. 
Table 9. Participants’ performance 
 
 
 
 
 
 It is clearly seen that in all tables there is no defined tendency in the 
development of the writing skills due to the fact that the percentages of 
correctness, as well as the occurrence of elements in writing, are irregular in all 
journals since the participants did not write the same amount of words, nor used 
the same quantity of verbs, articles, connectors or prepositions in the whole 
process. The fact that the results of the pretest were better than expected made 
the journals’ results at times irrelevant to the purpose of the study when their 
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performance was less proficient than the pretest. However, there are some 
other variables from the development of this study worth analyzing in the follow-
up discussion as regard to the participants writing style. Finally, it is important to 
mention that the numbers provided in this chapter might not present a real 
picture of the quality in writing as the participant only showed quantity examples. 
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5. DISCUSSION CHAPTER 
The ensuing chapter aims to unveil the details of the findings of the 
current study in order to analyze and compare them to what was previously 
stated in the literature chapter, as well as to state if there is a direct or indirect 
relationship among the use of journal writing and the proficient writing. Said 
relationship is endorsed by the nature of the research questions, which are 
answered in detail in this chapter. The eventual limitations or gaps that may be 
present in the discussion will be developed in depth in the chapter 6 (see page 
54, in this report)   
This research has examined the effects of journal-writing on EFL pre-
service teachers’ development of writing skills. Therefore, and as explained in 
the methodology chapter, students were asked to write a journal per week, 
which was sent via email to the researchers and sent back to the participants in 
order to correct their or signal their errors. This journal assignment consisted on 
a piece of news provided by the teacher to the students regarding various topics 
of recent concern. Firstly, although as an overall some students progressed in 
most of their skills, some others had a quite desultory progress in terms of the 
percentage of correctness in the grammatical skills. Therefore, the post-test of 
this study has suggested that the fact that journal-writing affects the 
development of writing skills would have been a more effective method if the 
quantity of journals that students had to write per week would have been more 
than one. Besides, as most participants obtained high results from the beginning 
of the study, in the pretest, the results also indicate that writing is more than 
about how correctly we use the words or how many times we use them; instead, 
the product mas be seen as a whole. This was revealed by a deeper analysis 
made in relation to the quality of the participants’ behavior in writing that was 
beyond numerical facts, but that had to do with the complexity of their sentences 
and thoughts, and the elaboration of more sophisticated ideas. 
Thus, the main findings in this study coincide with Tuan (2010) and at the 
same time with Lin, Li, Hung, and Huang (2014) in the manner that journal-
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writing is a tool that helps students little by little to develop their writing skills 
according to their needs or weaknesses and to become better writers and 
probably better readers, depending on the input that the teacher provides.  
The upcoming sections will be focused on the comparison between 
participants' performance in the pre and posttest and from journals 1 to 6, as 
well as the factors that could have influenced their behavior in the process to 
answer the research questions of the current study.   
5.1 Tendencies that Influenced Participant’s Behavior  
From the beginning of the process of this research, the participants 
began to write in a non-risky manner. Using few connectors, very simple 
sentences, little academic vocabulary and even the words the participants used 
were less during the first journals of the process. Later on, through the analysis 
of the composition of such texts, it was found that students were not only more 
confident in their writing, but also that they were more willing to take risks, for 
instance, using new words. Therefore, due to the fact that at the beginning their 
journals did not have a very clear structure and organization of ideas, then, it 
was discovered that from journal number 3 and on, we were able to understand 
their compositions even more easily and at the same time, facilitating in this way 
the feedback that was sent back for them to improve.  This finding coincides 
with what was proposed by Hyland (2004), as writing  combines  our  ideas  and  
experiences  into  a  composition  in  which readers  are  able  to  understand  
clearly  what  the  writer  is  attempting  to  transmit, and so it was clearly 
demonstrated in the process of this investigation.   
Another important point that can be mentioned is the fact that there 
existed an interesting difference between the performance in the pre and 
posttest and the rest of the journals. For instance, in terms of numbers, 
participant 2 scored 67% of correct use of connectors in the pretest, and 45% in 
the posttest, while in the process concerning journals 1 to 6, the participant 
scored from 56% to 92% of correctness in the same micro-skill. Participant 4, in 
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terms of occurrence in orthography, also demonstrated a noticeable difference 
between performances because in the pretest they wrote 120 words and 167 in 
the posttest, whereas in the rest of the journals they wrote between 142 and 187 
words. Strictly speaking, what is trying to be stated is that there may have been 
a particular factor that could have influenced the rather low participants’ 
performance in the pre and posttest (in comparison to the journals), as they had 
to take them in-person, in contrast to the rest of the journals, which they had to 
send via e-mail within one-week time. Along these lines, according to Ngoh 
(2002), as cited in Tuan (2010), the process of writing a journal can reduce the 
effects of a pressured atmosphere because the students work in isolation, which 
is exactly what might have happened here. 
Therefore, as the participants were under a distressed atmosphere when 
they were asked to take the pre and posttest, it was reflected on their 
performance in those tests, which was a notorious different situation to what 
their performance was in the rest of the journals, yet not a defining factor in their 
overall performance during the entire process.  
5.2 Participants’ Progress in Pre and Posttest 
During the process of journal submission, the participants sent the 
journals via e-mail, which means that they wrote their journals digitally. 
Unfortunately, this factor makes the journals unreliable due to the fact that there 
is a possibility that they could have cheated or used the internet in order to be 
faster in their submission. For this reason, the following section will make 
emphasis in the comparison between the participants’ performance in the pre 
and posttest, which even though was under a distressed atmosphere; it is the 
most reliable data at disposal.     
The following fragment is from pretest, and it can be observed how the 
participant only used very simple sentences that were connected among each 
other by periods only.  
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"…I always believe that we need to be more 
dynamic with our pets because they want 
something new every day. I am glad of this new 
idea and I hope..." (Participant 5, journal 1) 
While in this example from the same participant from the posttest the 
progress from very simple sentences to complex sentences by the use of the 
proper connectors is demonstrated as following  
"...For instance, they wear masks or paint their 
faces. Moreover, Japan is a place where most 
of the people love cats and celebrate them. 
They created Hello Kitty an cat caffes that are 
very popular. Therefore…" (Participant 5, 
posttest). 
From participant 6, even though this participant as an overall did not 
improve in terms of percentage of correctness in the journals, improvement can 
be evidenced in terms of complexity of the sentences and connectors as shown 
in these examples from the pretest and posttest: 
“I think the issue in this case if principaly the 
fact of theft and the stupid act of the thief. We 
are in a society where is normal theft and 
people usually think that is fault of other people 
and not of the thief...” (Participant 6, pretest) 
"As a first thought, I like this kind of activities, 
they remind me when I lived in Argentina and I 
went to Vendimia's festival which is really 
beautiful as well. Finally...”(Participant 6, 
Posttest) 
JOURNAL-WRITING ON EFL PRESERVICE TEACHERS                                            
 
48 
 
In regards to quality of the vocabulary that participant 6 used from the 
pretest to the posttest, the progress that student suffered is noticeable. As 
portrayed in this example above compared to the posttest the change in the 
vocabulary is by far more complex as the participant changed words such as 
"the stupid act" for "Vendimia's festivals which is really  
Finally, it is also worth mentioning that this process of confidence-gain, 
could have been produced mainly because of the type of input provided that 
was sent to students, as Yuanita (2004) mentioned, learners are not only asked 
to merely write, but also to learn or acquire the features of writing which are 
essential in the process of it. Moreover, as Harmer suggests (2007) “writing-for-
learning implies using writing as a practice tool for the language, whereas 
writing-for-writing involves practicing writing as an aid to improve directly the 
writing skills of the writer” (p.113). From this, it can be inferred that our 
participants at some point in their writing tried to broaden their language in 
terms of vocabulary, which could have been produced by their constancy as 
Harmer suggests with writing-for-learning.  
As it was previously pointed out, the results of the current research, have 
not given direct answer to the main purpose of the study as far as numbers are 
concerned. However, during the application of the experiment there was a 
slightly notorious change in the students’ writing style in terms of formality when 
comparing the process from beginning to end. Curiously, participant 4 had a 
particular style to begin their writing, which was used throughout the entire 
process; this can help exemplify what was previously explained with a situation 
occurred in the pre and posttest of said participant. In the pretest, participant 4’s 
first sentence was the following: 
“The news about a “dancing thief” it’s so funny” 
(Participant 4, pretest) 
While in the posttest the participant wrote: 
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“The piece of news was about a cat festival in 
Tokio” (Participant 4, posttest) 
Interestingly, the participant expressed somewhat the same idea but with 
different words. Moreover, in the posttest the participant connected their idea 
more efficiently with a proper word choice, which makes the reading less 
awkward, whereas in the pretest the idea expressed lacks coherence. Same 
situation occurred to participant 1 when attempting to write the same 
introductory sentence. In the pretest, participant 1 expressed the following idea: 
“The piece of news was about a thief that 
danced when stole a wallet”. (Participant 1, 
pretest) 
Whereas in the posttest the participant wrote: 
“This piece of news presents a brief description 
of a celebration that took place in Japan”. 
(Participant 1, posttest) 
Even though the participant wrote properly in both cases, it was in the 
posttest that their attempt to demonstrate progress was evident as the 
participant tried to use words more accurately. As suggested by Williams 
(2012), the process of writing has a slower pace, which gives the opportunity to 
be considerably more precise on language use. Therefore, taking into 
consideration the fact that the participants had a week-time to write the journals, 
it can be stated that they had enough time to whether decide or plan what they 
could write about the piece of news given; this means that they attempted to 
write better as they were progressing with the journals, and it was reflected on 
their performance in the posttest.   
The six-weekly-journal-writing tasks placed between the pretest and 
posttest of this study provided the participants not only with the chance to 
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practice their writing skills in order to improve them but also with enough time to 
perform the task and to reflect on their writing. In this aspect, Brown (2004) 
mentions how relevant it is for achieving competence in the writing component 
of language learning to have a “proper amount of time for practicing”, besides, 
of course, the fact that the writing exercise needs to be adequate. As mentioned 
before, the journal writing tasks may not have enhanced the participants’ writing 
skills in terms of numbers and percentages, yet the complexity and quality of 
their language proved to have improved by the end of the experiment. 
Therefore, it could be said that this type of task has a positive impact on writing 
skills and is an adequate writing exercise. Consequently, the fact that each 
journal had to be submitted weekly by the participants and that they had several 
days to perform the task, allowed a time of reflection on ideas and language use 
that might not have taken place if other type of task had been chosen. As stated 
by Harmer (2007), “writing not only provides learners more thinking time than 
they would get in a conversation, but it also makes them think more about the 
language itself” (p. 113). In other words, participants had enough time during 
the journal writing tasks to develop their ideas and chose calmly the proper 
words to express them, and even if they cheated when looking for words up in a 
dictionary, this helped them gain more vocabulary that was later reflected in the 
posttest. 
 In this experiment, participants endorsed the theories referred to in the 
literature chapter as they showed evidence of an improvement in their writing 
skills and proficiency in the use of written language, after all, as proposed by 
Legan (2000), it is believed that the more you practice writing, the better you get 
at writing. To prove this aspect, it could be said that the results from the journals 
are often better than those of the pretest and posttest for most participants. It is 
important so say that both pre and posttest were written under supervision and 
that participants could have felt more pressured. On the other hand, participants 
had a week to write each journal, furthermore, they could write in their own 
environment, fostering their performance. 
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In order to support the findings of this study, it could be argued that even 
though the process of journal writing may not be encouraging in terms of 
proficiency, the adapted habit could eventually lead to a disciplined thinking as a 
way to develop the writing skills of the writers themselves as proposed by Tuan 
(2010). In other words, journal writing itself may not have had such a relevant 
impact on the participants’ writing proficiency, but may have produced in them 
other type of positive changes, which may lead to the improvement of writing 
skills. For instance, participants could have developed the capacity to organize 
ideas into a paragraph instead of writing thoughts erratically.  
A separate aspect that is worth mentioning about this experiment is that 
the exercise of developing and maturing ideas could have been beneficial for 
our participants on personal and cognitive levels. As Lagan (2000) proposes, 
this exercise can increase the way of thinking and as way to organize and 
discover the own ideas of the writer, meaning that the tasks involved in this 
experiment might have been of aid for the participants in terms of enhancing 
their critical thinking skills. Even though more research would be required to 
prove this assumption, the journals submitted by the participants provided a hint 
that may lead to demonstrate it. As a matter of fact, the latter journals show 
evidence not only of a more complex language, but also of clearer and more 
elaborated ideas. As stated by Tuan (2010), there is certainly an improvement 
of the habit of the writing of capturing his or her thoughts accurately into their 
writing composition itself. Of course, this may be just the consequence of 
participants being able to write language that is more elaborated; however, it 
could be of interest for future researchers to consider this point. 
To illustrate the aforementioned concept of improving skills related to the 
organization of ideas, an extract from the pretest of one of the Participants is 
presented. In this text, the writer presents a clear difficulty to put ideas in order 
to the point of compromising the comprehension of the paragraph. 
“For me, the man who stolen the wallet has a 
bad attitude, first no body knows what happend 
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in her mind when he stole the wallet, I think 
they have problems with the money and if we 
think for the ponishmend, here in Chile don’t 
have the same reaction, because if you want to 
see the footage you have to go to the police 
and then they have to go for the place and do 
all the process and sometimes they take 
months and don’t have the results that you 
want, only if the stole was several 
consequences. “(Participant 2, Pretest) 
By the posttest, even though the writer still needs polishing their skills, 
the ideas expressed in this text are organized in a more consolidated manner. 
“In my opinion, I don’t like cats, I really hate 
them because when you have one all your 
clothes are with her hair and they are no cut 
with the people, they only live her life, and I 
think that it’s too much to celebrate or have a 
cat day. It’s like celebrate the dogs. Obviously 
the dogs do more than the cats, but I think it’s 
strange celebrate a cat like a “god”, and it’s true 
that the Japanese try to introduced the cafe 
cats and Hello Kitty to the world because here 
in Chile I think are two cafe cats and the Hello 
Kitty every day it’s more popular.” (Participant 
2, Posttest) 
5.3 Answers to Research Questions 
Notwithstanding the fact that the research questions of the current study 
ask directly for the progress that the 5 micro-skills (Orthography, Verb tenses, 
Connectors, Articles, and Prepositions) affected during the implementation of 
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the experiment, it is important to state that there was only a rather general and 
unsystematic improvement at the end of the experiment. Each and every one of 
the participants scored different percentages in every skill, but also in every 
journal, that is to say that their scores were neither positive nor negative in 
terms of progress. However, when comparing pretest and posttest, it was 
possible to see a slight change or improvement in their performance in some 
skills, still it was not a significant finding for the study. Consequently, the core of 
this discussion was not only to demonstrate that there is a moderate 
improvement of the mentioned micro-skills, but also that there were some other 
areas in the writing process of the participants that validated the use of journals 
as they displayed major development during the process.  
Even though this study was meant to address its research questions from 
a purely quantitative approach, the first analysis applied did not present enough 
relevant data to do so. However, after a second and more thorough analysis, 
significant information was found and could be used to fulfill the purpose of the 
study.  
i) Can journal writing enhance students' skills in terms of orthography? If 
so, how?  
In the Orthography component, there was no significant change in the 
number of mistakes detected. Nonetheless, the words corrected at the 
beginning of the experiment were more basic and such misspelled words 
tended to be accurately written in latter journals. Therefore, the fact that the 
number of words that were not written correctly did not vary significantly can be 
explained by stating that the participants of the study started incorporating more 
elaborated lexical elements during the experimental process. Hence, we can 
say that even though the improvement in orthography does not necessarily 
mean that participants turn into better spellers, journal writing can enhance 
orthography by encouraging learners to take more risks in terms of the words 
they choose to use, going from simpler to more complex. 
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ii) Can journal writing enhance students' skills in terms of the use of verb 
tenses? If so, how?  
In most cases, numbers proved that there was a significant improvement 
in terms of the usage of the verb tenses considered. This study limited its 
analysis to simple tenses, which were assimilated by the participants in a 
satisfactory manner. Therefore, we may say that journal writing can enhance the 
use of verb tenses, especially when it comes to sentence structure. 
iii) Can journal writing enhance students' skills in terms of the use of 
linking phrases and connectors? If so, how?  
In terms of the use of connectors, there was no numerical evidence that 
suggested any improvement from the participants, yet the complexity of the 
connectors used by subjects rose by the end of the experiment. In fact, 
participants evolved from using almost only stops, commas and basic 
conjunctions to using more sophisticated linking words and expressions. Thus, 
we can say that journal writing can enhance the use of connectors in this sense. 
iv) Can journal writing enhance students' skills in terms of the use of 
prepositions? If so, how?  
The number of prepositions increased drastically as well as the 
percentage of prepositions used correctly. In the same manner, the complexity 
of the prepositions used also increased, which allows us to claim that journal 
writing can enhance the use of prepositions both, in relation to the number of 
uses and the complexity of the chosen words. 
v)  Can journal writing enhance students' skills in terms of the use of 
articles? If so, how? 
None of the participants presented major difficulties in the use of articles 
from the pretest and this condition was stable throughout the experiment. Even 
still, there was a slight improvement in the use of articles in the participants in 
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terms of frequency and proper usage. Therefore, we might say that journal 
writing did not play a major role for this particular micro-skill. 
From the first and second analysis implemented, it is important to notice 
that the effects of journal writing may not be visible from an exclusively 
quantitative and numerical point of view. In fact, it was only after analyzing the 
results in a more flexible manner and considering other elements such as style 
and complexity of writing that the significance of the process could be 
established. 
The next chapter addresses these aspects to conclude the main 
milestones during the development of the current study.   
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6. CONCLUSIONS CHAPTER 
This research sought to investigate the effects of journal writing in the 
development of the writing skills of pre-service teachers. Therefore, in order to 
provide the reader with a clearer view of what this study achieved as an overall, 
the main conclusions of this study are provided together with the explanation of 
the purpose of this thesis. Finally, the main limitations or gaps that could be 
improved to successfully attain the improvement of the writing skills through 
journal writing are detailed. Thus, any academic entity, teacher and pre-service 
teacher may see the benefits from this investigation to accommodate their 
teaching methods according to learners’ preferences and at the same time to 
give students the appropriate input according to the writing difficulties that they 
may address. 
6.1 Pedagogical Implications 
One of the immediate and most relevant conclusions obtained through 
the process of this study is that even though in general terms the students went 
through a process of progress, this progress was mainly attached to the quality 
and complexity of the compositions and the writing pieces of the students. 
However, in the specific micro-skills that in this study were observed, the 
progress varied mainly irregular in a 60% of the students while the other 40% 
showed a better use of these skills. 
Even though this study’s aim was to measure the possible improvement 
of the six Participants in each one of the five components, by the end of the 
experiment, a much more significant perspective was found. Firstly, although 
the pretest and posttest took place under similar conditions to the journal writing 
tasks, the slight changes may have influenced the results. For instance, each 
Participant had more time to write the journals and the task could be done 
without supervision and in a comfortable atmosphere. Secondly, the experiment 
seems to have developed the capacity to organize ideas in most Participants as 
well as fostering skills related to critical thinking, yet not enough evidence was 
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found to sustain this hypothesis. For these reasons, it may be of interest for 
future researchers to develop studies related to the relationship between journal 
writing and different cognitive processes in terms of enhancing thinking skills. 
Finally, one aspect that was not covered in this study was the perception of the 
Participants on this type of task, which might actually help teachers create a 
better rapport with their students and create a better rapport between students 
and their inner thoughts. 
It is imperative to consider the implications that this study has for the 
eventual performance of the researchers as future teachers. The study itself 
involved the persistency that the teacher needs to have when assessing 
students in terms of any aspect of the language, as well as the necessary 
feedback that plays a fundamental role in the development of a student’s skills 
and the teacher-student rapport. Hence, taking into consideration that this study 
is set in a university context, the results and techniques used throughout the 
process could be implemented as a complementary tool that can be 
permanently applied in the writing component of the university program, which 
could help developing the writing habits of the students.  
6.2 Limitations of the Study and Suggestions for further Research 
It is also important to mention the fact that the difference in the 
circumstances of the pre and posttest varied in comparison to journal 1 to 6 
respectively. The journals, from 1 to 6, were written while the students were in 
isolation and in their comfort zone and schedules. While the pre and posttest 
were taken under the supervision of the conductors of this study. Consequently, 
these situations may have produced a difference within the results that students 
had. Moreover, the confidence while giving the test could also have been 
affected by the presence of the teachers even though the dynamics of the tests 
were the same as the journals. As for the study itself, it would have been 
interesting to address the research from a qualitative approach and inquire on 
the perception of the participants on the type of task implemented. Similarly, a 
second aspect that could have been of interest is the effect of journal writing at 
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a cognitive level as a manner to organize thoughts. As a consequence, more 
research is required in terms of measuring any improvement that journal writing 
may foster in students’ thinking skills and perceptions related to the process. It 
is because of this, that we strongly encourage future research to bridge these 
gaps. 
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